

 
Introduction 
At Nancealverne School, we endeavour to ensure that PSHCE education helps our school reduce many of the barriers to learning experienced by our pupils. That 


includes all statutory health education links and RHE, RSHE. 
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Context of Nancealverne School 

	Nancealverne School offers a 2-19 specialist provision for students with special educational needs. It has developed pathways within the school to support all pupils who attend.  Our curriculum is divided into three main learning groups, Learning to Learn, Bridging to Learn and Ready to Learn strands, the EYFS curriculum and the Post 16 curriculum.  Our Learning to Learn pupils are assessed using personalised annual EHCP outcomes broken down into termly targets. The engagement model is used to support the children’s learning and engagement.  A non-subject specific approach to learning is used, however PSHCE may be used to deliver opportunities for engagement within this curriculum.  Our Bridging to Learn pupils access a curriculum that focuses on joint attention and communication skills, building their ability to engage in subject specific learning opportunities.  PSHCE is taught explicitly and provides opportunities for learners to build on relationships skills as well as developing key independence and health and wellbeing skills within a familiar and structured environment. Our ready to learn pupils follow a curriculum based on the National Curriculum, split into the core subjects, which includes PSHCE. At Nancealverne, we are proud of the classroom engagement levels, which are supported by the teachers' knowledge of their students, how to plan a highly individualised timetable that considers all interests and learning styles.


	Intent


	In delivering outstanding Personal, Social, Health and Citizenship Education (PSHCE) within our school, we believe our intent should focus on providing a holistic and inclusive curriculum that meets the diverse needs of all learners, promotes self-esteem, encourages positive relationships, and equips students with essential life skills to thrive in society. 
Nancealverne School’s PSHCE curriculum, offers that tailored, all -inclusive curriculum, that promotes their emotional and social development, whilst fostering independence, and empowering them to make informed choices about their health, relationships, and future aspirations.
 Our offer empowers provides an opportunity to further develop the knowledge and understanding of themselves, others around them and those they will meet within the wider world. Our curriculum, through our linked provision to the PSHE Association and through a bespoke and cross curricula design, empowers our learners to make the right choices, feel valued, listened to and safe. 
At Nancealverne, within any key stage setting we aim to provide our learners with the opportunities to:
· Foster caring, safe and trusting relationships with others, whilst identifying whom they can go to for help when needed, and promotes the services that can help them now and the services they might require as they develop into adulthood. 
· Achieve their full potential, through a personalised learning programme that promotes and celebrates personal development for all, whilst empowering every individual to develop a positive self -image that enables them to make the right choices and decisions in life in order to make a unique contribution.
· Make a positive contribution in their lives and within their communities, to be heard, to make choices and to develop their independence and self-confidence within today’s ever changing society. 
· Explore a range of attitudes and values in society that helps them to understand how they are developing personally and socially, whilst understanding about the moral, social and cultural issues that are part of growing up. 

Our PSHCE curriculum encompasses three key areas: Relationships, Living in the Wider World, and Health and Well-being.

Relationships:  Within this area, we aim to equip students with the skills necessary to form meaningful relationships from childhood through adulthood and to understand and regulate their emotions. Our curriculum is designed to foster caring, safe, and trusting relationships among students, providing opportunities for them to identify sources of support and services they may need both now and in the future. Through this, students learn invaluable skills such as navigating friendships, resolving conflicts, and developing empathy and respect for others. By developing key skills and gaining an understanding of the term 'relationships', students learn to identify and respect differences and similarities among themselves and others.

Living in the Wider World: In our curriculum's Living in the Wider World aspect, we strive to prepare students to make meaningful contributions to their personal lives and communities. We encourage students to explore their potential and celebrate personal development. Our curriculum empowers students to develop a positive self-image, make responsible choices, and build independence and self-confidence in an ever-changing society. Additionally, we are committed to nurturing active citizenship within our community, empowering students to play an active role in their decision-making processes. Students explore various ways to engage with and positively affect their communities, aligning their choices with their values and principles.

Health and Well-being: The health and well-being of our students are paramount. We address a range of topics related to physical, emotional, and mental health, promoting healthy lifestyle choices, resilience, and self-care practices. Our curriculum endeavours to provide students with the knowledge and skills needed to lead healthy lifestyles and make informed decisions on issues such as drugs and alcohol. We also facilitate the development of essential skills to work towards and achieve personal healthcare routines, fostering independence in these areas.  We also give students chances to explore social norms and beliefs and what values are important to them, helping them understand how they fit into the bigger picture of their own growth and their place in the world.


	Implementation


	
At Nancealverne School we recognise the vital role of PSHCE/RSE education in nurturing the holistic development of our students. To cater to the diverse needs of our learners, we have tailored the PSHCE Association’s curriculum framework, drawing from the PSHCE Education Planning Framework for Pupils with SEND. This ensures thorough coverage of relevant statutory content related to relationships, sex education, and health education.
Our PSHCE/RSE education starts from the Early Years Foundation Stage (EYFS) and extends through to Post-16. Within EYFS, we embed PSHCE concepts through the PSED, Understanding the World and Communication strands of the Early Years framework. As students progress from KS1 to Post-16, structured units provide a cohesive and progressive approach to PSHCE education. Transitioning into Post-16, we align the curriculum with students' Preparing for Adulthood EHCP targets, and ASDAN modules, facilitating their journey into adult life and developing the skills needed for their futures, including accreditation awards.  
At our school, PSHCE education is a collaborative effort involving all staff members, covering a wide range of topics. This inclusive approach ensures that every student, regardless of chronological age or developmental stage, receives tailored instruction aligned with their needs and learning styles. Particularly when addressing sensitive topics like relationships and sex education (RSE), our curriculum remains flexible and responsive, adapting to the evolving needs of our students. By prioritising flexibility and inclusivity, we aim to create a learning environment that fosters holistic development and meets the diverse needs of all learners.
Our curriculum operates on a two-year rolling program, where pupils strengthen previously acquired skills and knowledge and develop a deepening and security of skills and key concepts. It is divided into KS1 and 2 and KS3 and 4, with all cohorts, including our L2L, bridging, and ready to learn groups, covering the same areas and units that progress uniformly across the school. For instance, during the Autumn term, the focus will be on the Relationships topic, with each class delving into a progressive unit exploring various types of relationships. This approach guarantees that students consistently revisit topics and advance their skills based on prior learning.
Through the varied opportunities linked to our planning and routines and through first-hand experiences, we ensure consistency of knowledge and skills is developed. 
This is completed through: 
1. Differentiated Curriculum: A clearly defined and designed curriculum that meets the diverse needs of all students, using visual aids and assistive technologies, where needed to further support our learners. Staff knowledge and understanding of all individuals to further support our students in a timely and meaningful approach. 
2. Inclusive Teaching Strategies: Implementation of engaging strategies to promote and secure knowledge, Such as role -play, stories, social stories, puppet work and interactive discussions.
3. Multi-sensory Learning: Use of tactile materials and real-life simulations to cater to the different learning styles of all within the school. 
4. Tailored Support: Provision of individualised interventions and pastoral care, (SITT) we really meet the individuals where they are and support their personal development and growth of knowledge 
5. Partnership Working: Collaborating with parents, carers, and external agencies for holistic support and additional resources where needed. 
6. Therapeutic Interventions: Integration of play therapy and mindfulness practices to support emotional well-being of all, enabling EHCP targets to be interweaved within our curriculum offer.

Our Curriculum is delivered through understanding the world in EYFS, and is delivered as a core subject from KS1 through to KS4, then as a core part of the Preparing for adulthood curriculum in Post 16. 

PSHCE LTP
Long term planning is driven by the implementation and development of key skills within the area of PSHCE and is interweaved through all subjects linked to the National curriculum within a rolling programme to ensure breadth, depth and balance, with the three core themes being; Term 1: relationships. Term 2: living in the wider world and Term 3: Health and wellbeing.
 Each term allows for specific knowledge and skills to be revisited and extended within a different concept to allow pupils to fully understand and engage with their learning. 
The teaching and learning of PSHCE which includes health and wellbeing and first aid, pays due regard to a pupils chronological age and their developmental stage (this is particularly relevant when teaching RSE and therefore guides our school offer). It therefore seeks to be flexible by being responsive to individual need, developmental need and learning style.
The PSHCE curriculum is taught in weekly sessions for KS1-KS5 within our school with opportunities for a holistic approach to the subject matter also. In EYFS PSHCE plays a fundamental role within the EYFS curriculum and can be identified in all areas of the class offer. 

	EYFS:  Acorn Class. 

	Within Acorn Class pupils are guided through their learning in different approaches which interweave PSHCE within its curriculum offer. Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured • children learn to be strong and independent through positive relationships • children learn and develop well in enabling environments, in which their experiences respond to their individual needs and there is a strong partnership between practitioners and parents and/or carers • children develop and learn in different ways (see “the characteristics of effective teaching and learning” at paragraph 1.9) and at different rates. 
The framework covers the education and care of all children in early years provision, including children with special educational needs and disabilities. ( www.Gov.uk/ EYFS) 
Within this class, PSHCE skills are developed and are then practiced and secured as the individuals move through each key stage within our school. 


	KS 1 and 2 PSHCE development 

	Sycamore  Class
	Chestnuts Class
	Juniper Class

	Encountering 
(effective engagement in the learning process) 
	Foundation 
(underpinning learning) 
	Core 
(fundamental learning elements) 
	Development 
(increasing understanding of learning) 

	Enrichment 
(deepening of application of learning) 
	Enhancement 
(applying learning in different contexts) 

	
Due to some pupils remaining in Willow for longer than 2 years, we have decided to implement ASDAN in year C, as a transitional support to KS4-5, this not only provides a clear progression of skills but also enables clear transition to expectations and the key accreditation/ qualification pathways.

KS 3 and 4 PSHCE development


	Maple class 

	Willow Class 
	Palm Class 
	            Palm Class                       
	Elm Class 
	Lower 6th Form 
ASPEN 


	
	
	
	Elm Class
	
	

	Encountering 
(effective engagement in the learning process) 
	Foundation 
(underpinning learning) 
	Core 
(fundamental learning elements) 
	Development 
(increasing understanding of learning) 
	Enrichment 
(deepening of application of learning) 
	Enhancement 
(applying learning in different contexts) 

	OAKS/ Ks 5  Health, Well-being and Relationships
The breadth of study within health, well-being and relationships will additionally encourage students to develop their personal interests, hobbies and pastimes through focused projects leading them to widening such interests leading to informed choice/decision making. Through the structured delivery of our modules of work we evidence that our schools fulfil their statutory responsibility to support pupils’ spiritual, moral, cultural, mental and physical development and prepare them for the opportunities, responsibilities and experiences of life. Teaching sequences are planned with flexibility to allow for changes in focus dependent on the age, ability and status of learners at a particular time in their Post 16 journey.



Through our curriculum themes, intended learning outcomes have been identified in progressive stages, starting with the first stage ‘Encountering’, through to the final stage ‘Enhancement’.  Each column builds on the one before and assumes that the learner has met the previous column’s outcomes, in some cases introducing new or reviewing and providing additional learning within that term or within the successive columns.   Within our PSHE curriculum we have decided to incorporate the progressive stages into classes, where pupils will develop and gain skills within the areas set for that class, again this enables teachers to revisit core skills and knowledge over the term, where they feel misconceptions have arisen in sessions.  
Within the set curriculum offer additional learning opportunities are set out in coloured text to enable additional reinforcement of the PSHCE curriculum within different subject areas, this offers teachers the opportunity to deepen knowledge of core skills in other areas of the curriculum.

	SCIENCE and or PE 
	MATHS 
	ICT 
	Religious Education 
	WRL and or Skills Builders 

	 ** Personal wellbeing /safety and safeguarding is weaved throughout the curriculum and is at the forefront of all learning opportunities within the curriculum. 
This will be identified within the curriculum through bold font and ** 



Our Curriculum.
 
Our curriculum development process has involved the identification of areas necessitating formal instruction and those able to be integrated into various opportunities throughout the school week. While aspects such as cooperative play and supporting pupil’s interests can be taught through leisure periods, theme weeks, and assemblies, we reserve dedicated formal teaching sessions for fundamental subjects directly influencing students' safety and well-being in their daily lives. This approach allows us to allocate more curriculum space to prioritise topics deemed vital for comprehensive student development and safety.
Safeguarding 
We prioritise the safety and well-being of our students through proactive safeguarding measures integrated into our curriculum. Safeguarding links are highlighted within units, ensuring that all staff members are aware and vigilant in safeguarding our students. Our curriculum also allows for responsive sessions on relationships and sex education (RSE) to address any concerning behaviours or topics as they arise through teacher observation or our bi-weekly safeguarding meetings. Teachers have the flexibility to adapt their lesson plans to address safeguarding concerns, whether through whole-class units or individualised 1:1 sessions. This proactive approach enables us to address safeguarding concerns promptly and effectively, fostering a culture of safety and support within our school community.
Empowering students to communicate safeguarding concerns effectively, whether verbal or non-verbal, is a top priority. We place great emphasis on equipping our students with the vocabulary necessary to articulate their concerns or express any incidents they may encounter. To facilitate this, we have developed a range of word mats tailored to various communication needs, ensuring that all students can express themselves effectively and, ultimately, safeguard their well-being. Through these initiatives, we strive to create a supportive environment where students feel empowered to communicate and advocate for their safety.
Parental Links
We recognise the crucial role parents play in supporting their child's holistic development, particularly in the realm of PSHCE education. We maintain close communication with parents to ensure they have the necessary support and information to reinforce learning at home. To foster collaboration and keep parents informed about PSHCE developments, we share learning concepts, with parents, where they can gain insights into the curriculum and learn strategies to support their child's learning journey effectively. Additionally, before delivering any Relationship and Sex Education (RSE) content, we proactively contact parents to provide details about the topics being taught and the resources utilised in the lessons. This transparent approach ensures that parents are fully informed and involved in their child's PSHCE education, promoting a cohesive partnership between home and school.
Pathways across the school
Learning 2 Learn:  For our pre-formal learners, who may not engage in subject-specific instruction, we prioritise their access to foundational PSHE/RSE concepts, often integrated within the Social, Emotional, and Mental Health (SEMH) strands of learning. Again, they have weekly timetabled sessions for these students, but we also embed PSHE education seamlessly into our students' daily routines, recognising the significance of informal learning opportunities in reinforcing essential concepts. Through structured daily activities, such as personal care routines, we incorporate basic PSHCE concepts like body parts, supported by scripts for adults to facilitate communication. Students are set Personal Learning Goals (PLGs) directly taken from their Communication and Interaction (C&I) and SEMH targets, ensuring a holistic approach to their learning journey through the Engagement Model.

Bridging to learn: Within this cohort, our bridging to learn learners are working on a varied range of developmental and cognitive levels. To develop and support the individuals with their learning, tasks need to be regularly repeated in order for skills to be properly consolidated and generalised. We do this so that we are able to gauge the pupils ability to Decipher the information we are providing, take meaning from stimuli  and respond to targeted questions that assess their knowledge retention and working memory. Opportunities to teach and learn from PSHCE concepts are developed through; Sensorimotor and Messy Play, Socio-dramatic & Functional Play and structured Play opportunities, which includes Attention Autism as a vehicle for introducing new concepts. The PSHCE curriculum offer, is taken form the secondary LTP, is delivered using a topic approach which fits the horizontal learning style, that bests supports the individuals within that cohort.   

Ready to Learn:  Within the Ready to Learn cohort, we have a wide range of learners at varying developmental and cognitive stages. These range from our emergent learners, who are just stepping onto the first steps of encountering more formal learning, to those who can readily access this more formal style of teaching. Lessons are carefully tailored to accommodate each group's diverse cognitive and developmental needs. Highly differentiated teaching and learning approaches are essential to address each class's varying developmental levels effectively. Each class has weekly timetable sessions dedicated to PSHE, allowing consistent and structured curriculum engagement. Our curriculum emphasises experiential learning, role-play, whole-class sessions, discussions, and group work, providing students with diverse opportunities to engage with PSHE content. These sessions are complemented by cross-curricular links and alignment with individualised targets alongside SEMH and C&I targets within their EHCPs, ensuring a holistic approach to PSHE education. As students progress into KS4 and Post-16, connections are made to their Preparing for Adulthood EHCP targets, facilitating their transition into adulthood. 


Additional opportunities within the school that further supports key concepts and knowledge and understanding. 
Additional opportunities to secure the impact of the PSHCE content are listed below, and are delivered through a cross -curricular approach to help promote and secure personal development for all. This list is not an exhaustive list, yet supports additional insight into our school approaches and the offer we provide. 

· PE (health, hygiene, safety, risk)
· Science. (Hygiene, Health, medicines, reproductions, how our bodies work)  
· ICT/ internet safety: (safety, risk, who to go to for help) 
· Maths: (money and enterprise: Raising money, charities, tuckshop, and summer and Christmas fayres.
· Cookery sessions: healthy food, safety, risk
· RE/ British Values: (understanding we all have different beliefs, Rules and friendships/ relationships)
· Playtimes and community events: building relationships and staying safe
· Work related learning: who helps us and what do we want to be when we grow up. 
· Volunteering and community outreach work
· CPR / first aid sessions 
· Health education and wellbeing weeks
· Assemblies of celebration and remembrance, special visitors and highlight days. 
· Weekly star of the week, half termly head teacher, reading, maths and PE awards
· Trackit light behavioural logging, linked to school Values and British Values.
· Circle times and class discussions.
· Afterschool activities, such as sports, drama and dance club. 
· Work Related Learning sessions,  college visits and placements for our older students
· School trips and residential visits
· Theme days linked to fundraising/ charity and world events, including mental health awareness days
· World book days and other awareness day linked to SMSC, these are time tabled throughout the year
· Mini enterprise events, linked to our skills builders sessions.
· School parliament events and voting sessions
And many others…



	Impact and assessment. 

	Assessment:
Assessment is monitored through individual targets set by teachers at the beginning of each unit. Effective monitoring of PSHCE targets and data drops are utilised through the use of B Squared and encompass all areas of Curriculum offers across the setting, this includes; engagement steps, progression steps, adult outcomes. 
These targets are continuously assessed throughout the term to identify any gaps in knowledge or skills, this helps us quickly evaluate where students are, the misconceptions they might have and enables teacher to review and reflect on key concepts within the term to ensure security is established. 
We also work closely with previous teachers, who provide valuable insights based on their knowledge and understanding of the pupils, allowing for a more comprehensive approach to teaching, learning and assessment. To further support assessment within our R2L cohort, class observations, individual and class and floor books are used as an additional way to track progress and demonstrate sequence of learning.

Impact: 

Through our comprehensive PSHCE curriculum and dedicated teaching approach, we aim to empower our students to navigate their futures with confidence and resilience. By fostering a deep understanding of themselves, their environment, and their place within it, we equip them with the knowledge, skills, and strategies necessary to lead healthy, safe, and fulfilling lives. Our focus on developing positive and meaningful relationships enables students to form connections beyond their immediate family, fostering a sense of belonging and social responsibility.

Furthermore, our curriculum also strongly emphasises supporting mental health, providing students with the tools to manage their emotions, build resilience, and seek support when needed. By promoting autonomy and independence, we encourage students to make informed decisions and take ownership of their choices, preparing them for the challenges and opportunities they will encounter in adulthood.

We believe every student deserves to have a voice and be heard, our curriculum emphasises communication skills and advocacy. Through discussions, role-play, and real-life scenarios, students learn to express themselves confidently and assertively, advocating for their needs and rights.

At Nancealverne we aim to ensure that every student reaches their full potential by ensuring and instilling a strong foundation of knowledge, skills, and values. We not only support them in their present day-to-day lives but also prepare and empower them for their future lives. In an ever-changing world, we believe individuals need to be equipped with the confidence and resilience to overcome obstacles and seize opportunities that enable them to progress through life using the transferable skills they have learned whilst at Nancealverne School. 

Our PSHCE planning and bespoke offers ensure we prepare pupils for both their futures and their present day-to-day lives.  Pupils have the opportunity to recognise and reflect on how the area of learning is relevant to them and can be applied in their own lives. To provide a context to progressively expand and enrich overarching concepts and transferable skills through pupils learning that they can utilise throughout their educational and adult lives. 
PSHCE opportunities are delivered through a progressively expanding and enriching curriculum that enrich over -arching concepts and transferrable skills. 

Within the 6th Form, opportunities to further develop PSHCE knowledge and understanding are linked cohesively within the accreditation and ASDAN qualification pathways. 

The curriculum in sixth form is set differently from the experiences they will have had in lower key stages within the school. The curriculum is varied and purposefully linked to real life situations and supports transitions to further education and other educational pathways. 
 We recognise that making decisions and choices about the future can be challenging, we endeavour to raise aspirations to lead to the best possible outcomes, so it is here that the functionality of PSHCE knowledge, skills and curriculum, link with accredited qualifications and pathways. This enables the individual to interweave prior knowledge and skills with future personal development opportunities that are on offer to them. All those in the sixth form are offered a programme, which develops skills to move into future aims and also helps to prepare them for moving into adulthood as successfully as possible. 
These experiences link to the following :
· Life skills
· Personal skills and healthy living
· Work related learning
· Accreditation and qualifications 
· Transition planning 
· PSHCE 
This is achieved through pathways—recognising which pathway suits a young person also helps what they do when they enter the sixth form. There are four core pathways in place for young people to follow. Everyone has access to the curriculum areas outlined above but the detail will be different based on the pathway identified and will continue to develop the core skills linked to PSHCE. The pathway identified will determine the accreditation and qualification routes

· Pathway 1—Foundation 
· Pathway 2—Developing
· Pathway 3—Embedding
· Pathway 4—Enhancing











T

What do we do?
LTP/ MTP is used extensively to support and promote pupil’s development in PSHCE
Accurate baselining and assessment.
Termly deep dives and learning walks, to include, pre -planning evaluation, in order to triangulate evidence and impact. 
Intention, implementation and Impact reviews. 

LTP identifies termly focuses across the SPT, differentiation and progression through each Key stage, with opportunity for revisits and progression of skills. 
Teachers utilise the planning to support all individuals within their classes, with resources found and selected for best practice on school staff shared. 
Pupil pathways identify individual progression routes for all pupils. 




Pupils move through the school, following their selected pathway, linked to PSHCE and whole school learning. 
This will enable pupils from each Key Stage to progress through their pathway route and achieve their goals set, linking to further education and life- long learning. 
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                                                                                               Nancealverne School PSHCE Planning, Learning and Assessment 
                                                                                                                        Cycle 2020+, Reviewed in 2023.Termly deep dives and learning walks, pupil conferencing and staff dialogue to include, pre -planning evaluation, in order to triangulate evidence and impact. 
Ensures learning is relevant for pupils, demonstrates, variety, security challenge and progress.
Pupils assessed as emerging, against SPT expectations, will be identified and additional support will be provided, through TIS/ SITT, horse riding, small group work and additional therapies to support PSHCE, these too will be assessed and data provided to demonstrate impact. 

Termly data drops by teachers, using B squared reviewed by PSHE coordinator, triangulation of planning, work, evidence and assessment apparent and evidenced. Reports written to inform school SLT and Governors of pupil attainment in relation to PSHCE/ SEMH
Pathways demonstrate knowledge of challenge and security, through monitoring and evaluation.












[bookmark: _Hlk39490841]Some of the ways that we promote and support Personal Development at Nancealverne
Linked documents:  Safeguarding policy and tracking system. Home/ school liaison meetings and support service Training and CPD offer for staff, including bereavement training, mental health first aid and understanding children's mental health level 2.

Personal development at Nancealverne School linked to whole school and PSHCE opportunities. Please see SMSC for additional information.
Everyone is responsible for the personal development or our pupils and staff within our school community.
These are a few of the things we do to support PD


Community events: 
St Piran’s day
Pirates Rugby showcase
Mazey Day
Music performances, choir events in the community
Charity events
Art exhibitions at the TATE St Ives
Playtimes and class times enabling personal and social skills.
Sharing, turn taking, listening to others, being responsible, 
Friendship groups
Communication 

British Values linked throughout the curriculum and via our rewards system.
School Assemblies and focus/ awareness days. 
Pupil Voice:  
Pupil Parliament, pupil interview panels, pupil questionnaires and self, peer assessment.
EHCP pupil voice input and attendance at meetings where necessary.   

Wellbeing and Health: 
Focused wellbeing days. Sports days, sporting activities, including equine therapy.
Gymnastic sessions
Swimming, hydro sessions, rebound therapy.
Sound bath sessions and mindfulness sessions
Music therapy
Visitor assemblies and showcases: 
Orchestra showcase
Swim safety sessions
Fire service safety sessions
Careers events
School choirs, Harvest, Nativity shows and RE celebrations events
Cornish Pirates Rugby team
A fully inclusive approach to teaching and learning, offering total communication, SITT referrals, TIS support and referrals to specialists support. 
Home/ school liaison and whole school information events and support for parents and pupils
Enterprise days: 
money management, £ 5.00 challenge days, school fairs and school bank.
Focus of the month skills builder, and skills builder sessions, whole school celebrations




Primary PSHCE offer for parents
This information is sent home to parents so that they are informed of themes and content for the terms topic and allows for parents to discuss any questions with teachers in relation to the content being taught. 
At any time during the topic themes, Teachers can review areas they feel are relevant to support pupils further or to secure misconceptions
	Term 1 

	Term 2 
	Term 3 

	Relationships: self -awareness and managing feelings 

	The world I live in and living in the wider world.
	Health and wellbeing: self-care, support and safety, and healthy lifestyles. 

	Covering: 
·  Ourselves and our families.   
·  Friendships and feelings 
· Listening and participation* ( 
(Role play and first aid) 
                   
	Covering: 
· why are rules important?  
· similarities and differences 
· respect and equality 
· understanding money and the world of work
          
           
	    Covering: 
· personal safety and keeping safe,  also includes online safety 
· how to look after our bodies, including healthy eating and healthy bodies 
· Respecting others, permission private and public places 
· Physical and emotional changes Puberty/ periods linked 
 

	Mental health and wellbeing weeks: 1 week per term 
Completed through a focused week, for pupils to consolidate learning and extend understanding. 

	Mental health awareness: week 1 
	Mental health awareness: week 2 
	Mental health awareness: week 3 


	Covering: what is mental health,   
Feelings: and emotions (Linked to Theme 1) 
How do we feel? 

	Bullying and how it affects us
Isolation and loneliness 
To know everyone has different feelings

	Who can help us? 
Self -care and wellbeing
Healthy foods (linked to Theme 3) 

	First aid 1 week per term: if applicable to pupils’ development 


	First aid: how to call 999,
ROLE PLAY : helping teddy to be safe
Role play helping people. Know what to do to get help. 
What do we do in an emergency?

 
	WHAT DO WE DO TO GET HELP FOR ACCIDENTS?
Who can help us? 
Recap and role play; keeping teddy safe, getting help
Medication safety (linked to Theme 2) 

 
	What do we do in an emergency? 999 or getting help.
Role- play with teddy and school nurse. 
Blood and bandages. Role play with plasters, bandages and school nurse.  




[bookmark: _Hlk39348823]


Key stage 1and 2 PSHCE offer. 
[bookmark: _Hlk39498015][bookmark: _Hlk39349775]                 Key stages 1 and 2, Relationships: Self -awareness                                                                                       [image: ]      [image: ]
                          (Self -awareness and Managing feelings)                                                                                                     Term 1  
	Area 
	Sycamore 
	Chestnuts Class 

	Juniper

	Personal development is interweaved within the curriculum  
	Skills development


	** and bold text links to personal safety/ safeguarding
	Encountering 
(effective engagement in the learning process) 
	Foundation 
(underpinning learning) 
	Core 
(fundamental learning elements) 
	Development 
(increasing understanding of learning) 
	Enrichment 
(deepening of application of learning) 
	Enhancement 
(applying learning in different contexts) 

	Year A/B 
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B 
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Circle time opportunities  *
	Respond with curiosity to stimuli about the ways in which we are special. 

*Respond to ‘taking turns’ as modelled by both adults and peers

*Respond with anticipation to stimuli depicting people who are special to us. 

**Respond to stimuli about different feelings we or others may experience.


*Respond with anticipation to stimuli depicting people who are special to us. 
	Describe/ label ourselves — recognising that there is self and there are others. 
 
 *Identify things we are good 
at (strengths/talents) 

identify our friends 


Identify people who are special to us.  

Respond to stimuli about some different types of relationships within families
	*Identify things we are good 
at (strengths/talents) 
 
*Describe the ways in which we are special and unique. 
 
*Describe times when we take turns in school. 


Demonstrate some ways of 
‘making up’ after a falling out

Describe what makes our family, friends, teachers, carers special to us. 
 

**Know different types of relationships.

	Describe some of the ways in which we may be cared for and loved by our families, friends and other adults who care for us. 
 
**To know we have the right to be treated kindly/with respect.   

Identify reasons why it may be upsetting for others if we don’t wait for our turn.  


Show how we can take turns in activities. 

Show and talk about our friendships 



Understand that two people who love/ care each other are in a relationship, friendships married, civil, same sex
	Describe and demonstrate simple ways we can improve our behaviour for learning.  

**Describe and demonstrate simple strategies that can help us manage not so good (uncomfortable) feelings.

Identify how we can tell others how we feel 


 Understand that two people who love/ care each other are in a relationship, friendships married, civil, same sex


	Identify things we can do for ourselves to help us to improve and those areas where we need help from others. 

** Identify feelings and thoughts that are of concern to us; explain what we could do if we experience them.




 

	Managing behaviours / feelings 
	 Respond with curiosity to stimuli which depicts facial expressions representing different emotions/feelings.



Respond to stimuli about some of the different ways we can communicate our needs to others

 **Respond to stimuli about different feelings we or others may experience.

	**Describe/ show our feelings; happiness, sadness,  

**Demonstrate vocabulary/communication skills to show a range of different feelings.  

**Recognise that behaviour which hurts others on the outside (their bodies) and know people we can go to for help. 

**Describe times when we may feel unhappy with our friends or family members






	Describe a small range of feelings:

**Demonstrate vocabulary/communication skills to show a range of different feelings.  

Identify signs, actions, facial expressions, body language which can help us identify how others might be feeling

Explain what we mean by ‘being fair’ to one another.  



	Give some examples of how we can manage good and bad feelings.

**Understand how no-one has the right to make us feel unhappy, afraid, worried, and sad or make us do things we don’t want to. (Re-visit people we can go to if we are unhappy, afraid, worried or sad.)


**Be aware of online safety 

**Know who we can ask for help if we feel upset or bullied. 
 
 
 **Describe some simple ways we can help others feel better if they are upset or worried. 

.  
 

	
 
Identify some of the qualities our special people may have; explain why these are important. 

Explain why it is important to listen to others’ point of view; demonstrate good listening; demonstrate simple ways of resolving disagreements.  
 
**Offer some examples of what we can say, do or whom we can tell if we are worried or unhappy in a friendship or relationship.   

Explain how other people may feel differently to us about the same situation and offer some examples
	 

**Explain what we can do and who we can go to if we witness or experience hurtful behaviour. 

**Identify ways in which we can share and explain our feelings to others. 

**Identify ways in which we can get help if people have been unkind to us or our friends. 
 
**Explain some of the ways in which a relationship can be unhealthy or unhappy.  
 




	Listening and participation 

Throughout the 10 weeks 
	Respond to an adult, modelling how we can show we are ready to participate in an activity.

Respond with curiosity to modelling of ‘good listening’. 
 
	Identify different ways of communicating feelings and needs to others.  

Demonstrate good listening and describe how to listen to other people. 
 
	Identify reasons why it is important to listen to other people. 


Demonstrate ways of playing and working cooperatively.  
 
	Identify times when we have listened to others and worked collaboratively towards shared goals. 


Demonstrate ways of sharing opinions, thoughts and ideas on things that matter to us. 
 
	Describe some ways of playing and working with others so that everyone feels happy and are able to do their best. 

 Demonstrate working 
collaboratively towards shared goals.
 
Recognise occasions when we have worked as a team or in a group to achieve something. 
	Explain why listening and respecting others’ points of view helps collaborative working.
 
Identify and demonstrate ways of improving our own practice when working in a team; offer constructive feedback to support others working in our team.  
 

	
***********************************
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KEY STAGES 1 AND 2: The world I live in and living confidently in the wider world   
                                                                                                                                  Term 2   
	Area 
	Sycamore (sensory class) LTL/ BTL
	Chestnuts Class 

	Juniper 

	Personal development is interweaved within the curriculum  
	Skills development

	** and bold text links to personal wellbeing /safety/ safeguarding
	Encountering 
(effective engagement in the learning process) 
	Foundation 
(underpinning learning) 
	Core 
(fundamental learning elements) 
	Development 
(increasing understanding of learning) 
	Enrichment 
(deepening of application of learning) 
	Enhancement 
(applying learning in different contexts) 

	Year A/B 
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B 

	


Similarities and differences; 

Respect and equality
 

Why rules are important.  
















Medication dangers and who can help. 
	Respond to stimuli or adult modelling about the things we are allowed to do in school

Respond to stimuli which demonstrates the ways in which we are cared for by trusted adults.

Respond to stimuli about the different groups we belong to (family, clubs, class in school)

Responds to a range of stimuli when learning about other people’s beliefs and celebrations. 







Respond with curiosity to stimuli about people who help us when we are poorly.
	 Identify some different groups that we may belong to (family, school, clubs, faith).  


Understand some of the things we are allowed /not allowed to do in school (rules).


Identify some of the different jobs people do in school and in the community.













Can show someone who can help us if we are poorly. 


	Identify physical differences and similarities between people

Identify some of the ways in which adults who work in school contribute to classroom life.


Explain how rules help us; rules we have in the classroom and at home

Describe things we do in the groups we belong to


Discusses what they observe when learning about other people’s beliefs and celebrations








Understand what is safe to eat and what is not. 
Dangers or medications and other substances: creams, liquids and tablets etc.
	
Identify times when we might need the help of adults who work in school

Explain how we can help them to help us.

Describe how being part of a group makes us feel. Identify specific things we take part in as a member of these groups

Describe ways in which other children’s lives (in our class, our school, our family) may be the same as our own.

Identify particular rules in school that help to keep us safe; give reasons for how they do this.

Identify “special” jobs people do in the wider community (firefighters, police, doctors, nurses); explain how we are all helped through the work they do.


Explain why we shouldn’t touch, taste or take medicines without being with a trusted adult. 


	 Identify possible reasons for why some people are rude or unkind towards other people.  

Give reasons why it is always unacceptable to be rude or unkind towards other people

Identify “special” jobs people do in the wider community (firefighters, police, doctors, nurses); explain how we are all helped through the work they do.

Explain how rules help us to live and work with other people outside of school.

Explain how we can take care of our school environment.

Explain the importance of routines in taking care of people or pets.

Describe how the lives of children living in other parts of the UK may be different to our lives.
Understand and state why we shouldn’t take/accept medications from some one who is not qualified or not a trusted adult. 
	**Explain how we may sometimes hear or read something offline or online that is rude and unkind about someone else/other people (prejudiced); steps we can take to deal with it. 

**Explain why we should not ‘like’ or ‘forward’ such comments; identify who we could talk to about them

Explain and demonstrate how we would get help if we or someone else needed it from one of these special people

Explain why we should not call emergency services for a ‘joke’ or a ‘dare’; describe the possible impact this might have on self and others

Identify what happen if we didn’t have rules or if people ignored them.

Explain what happens if where we live (wider environment) isn’t taken care of (litter, graffiti, vandalism)
Describe some of the ways other children may live in different parts of the world; give simple reasons for how these may be different to our lives (clothes, appearance, daily routines)
Give reasons why we need to be careful what we put inside our bodies.



	Understanding money and enterprise 
	. Respond with curiosity to stimuli about some of the uses of money.  
 Respond with curiosity to stimuli about different items that shops sell.

Respond with curiosity to stimuli about what money looks like
.

	Recognise money (coins, notes)

Identify items in shops that (offline/online) are sold for money
	.  
 Identify places or situations where money is used to buy things (shops, cafes, on the bus, train, etc.)

Identify things we (or adults we know) might choose to spend money on, such as food, clothes and things we need to help us to live.


	Identify things that money can be used to buy.

Identify where we may get money from and for what reasons (i.e. presents from relatives or pocket money from a family member)
	Identify some ways in which people might use the money they have saved. 

Describe when we, or adults we know, might need to wait to save up for something.

Describe different ways people can pay for things.  


Describe some ways in which things may be bought (coins, notes, cards, using smartphones, contactless payment). 

	Explain what is meant by the term ‘afford’ (in the context of money). 


Give some simple examples of what is a ‘need’ and what is a ‘want’ in terms of buying something

Describe some of the ways in which people may choose to spend their money.




KEY STAGES 1 and 2: Health and wellbeing/ self-care, support and safety                                                              [image: ]   [image: ]  
                                                                                                                                      Term 3 
	
	Sycamore (sensory class) LTL/ BTL
	Chestnuts Class 

	Juniper 

	Personal development is interweaved within the curriculum  
	Skill development
 

	** and bold text links to personal wellbeing /safety/ safeguarding
	Encountering 
(effective engagement in the learning process) 
	Foundation 
(underpinning learning) 
	Core 
(fundamental learning elements) 
	Development 
(increasing understanding of learning) 
	Enrichment 
(deepening of application of learning) 
	Enhancement 
(applying learning in different contexts) 

	Year A/B 
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
B 

	Personal Safety and keeping safe 





	**Respond to stimuli about keeping heathy and safe. 

**Respond with curiosity to stimuli about the adults who help to keep us safe. 

**Respond to stimuli about ways of asking for help.  
Respond to stimuli about the different ways we can communicate with adults in school. 
	Identify the people who look after us and help us to take care of ourselves. (hand washing and teeth cleaning)
 
Show ways we might let people know they are special to us. 

**show some simple ways we can keep physically safe in school. 
 
**Show how we keep ourselves safe on the outside (our physical body). 
 
**Show ways to let people know if we were hurt on the outside or on the inside. 

	Give some examples of things people who care for us do to help us; describe ways we can help them to care for us. 
 
Describe some simple selfcare routines and practices that help to prevent the spread of germs.  
 
**Give simple reasons for why it is important to keep ourselves safe on the outside (physically safe).  
 

	Describe the things that we enjoy or make us feel happy. Identify whom we could talk to if we feel sad, lonely, scared or fed up.  
 
**Explain how we know when we might need to ask for help; 

**Describe some simple rules for keeping safe near water, railways, roads and fire.  
 

	Describe some simple ways some germs/illnesses are spread.  
 
Identify some simple ways we can help to keep ourselves well

. 
Identify some different 
responsibilities we may have to help take care of ourselves.   
 

**Name and describe feelings associated with safety— happiness, being relaxed, knowing that someone cares about us and doesn’t want us to be hurt.  
	Explain and demonstrate what we and others can do to prevent the spread of germs. 
 

**Describe some different ways of keeping safe in a variety of relevant situations. 


 
**Explain why it is important to persist with asking for help if our initial requests are not met or understood. 
 




	

Explore a range of healthy food types 
Also links to Science curriculum  





Health lifestyles and physical changes 
Also links to PE curriculum  

	Respond to different stimuli about what healthy means.


show our likes and dislikes in relation to food.



Responds to sensory stimuli about ways we take care of our bodies 
	Identify some foods we like and dislike 


Show how we can keep physically healthy 




Demonstrate how we take care of our hair, teeth and bodies 
	Identify food we should eat some of or a lot of 




Identify the physical activities we like to do, describe or label how they make us feel. (Bodies and feelings)




	**List our likes and dislikes and why we like / dislike them. 

Give reasons why we need to look after our bodies 

Explain how physical activities we like to do keep us healthy. 

	Give examples of treats. 

Explain why we might need to eat foods we might not like. 

Describe what might happen if we don’t take care of our teeth and bodies 


Understand that we need exercise, food and rest to be healthy. 
	Describe foods that we should eat to help us grow strong and healthy

Understand that too much of a certain food could cause us harm. 

Give examples of healthy food 


Explain why we need to take care of our bodies, both for now and the future. 



	Seeking help 

Public and private places 
	Respond to stimuli about things we might do with other people and things we would do on our own.






	
**Identify the people who can help us if we are afraid or worried.  
 
Identify and recognise some personal belongings. 
 

	**Recognise that people do not have to keep secrets; that it is important to tell or show someone if we are worried, afraid or sad. 
 
**Demonstrate ways to ask for help or attract another person’s attention 
 

Describe ways we take care 
of our personal belongings  
 
**Identify places that are ‘public’ and places that are ‘private’. 
 


	**Identify that there are things about ourselves we are comfortable sharing with others, and those we want to keep private. 
 
**Explain what is/is not appropriate to do in a public place; give reasons why this is the case. 

**Identify some of the places/times/situations which we or others would expect to be ‘private’. 

	**Identify strategies to resist pressure to behave in inappropriate ways. 
 
**Explain what a ‘dare’ is and what people might say or do if they are ‘daring’ us. 
**Give examples of how sometimes friends or other people might ‘dare’ us to do something unsafe.   
 
**Describe how we might feel ‘inside’ if someone has dared us to do something.  
 
Demonstrate how to tell a trusted adult if someone damages our personal belongings or we have lost a personal belonging. 
 
Explain the importance of respecting others’ privacy and their feelings.  

	
Describe how we might feel if our personal belongings are lost or damaged; what we can say/do, and who we can ask to get support if this happens.  
 
**Give examples of what we can do/say or whom we can tell if someone has shared something with us that makes us feel uncomfortable or that we feel might be inappropriate offline or online; explain why we should tell a trusted adult even if someone has told us not to. 

**Identify things we might do in private but never in public.


	Online safety 

To be taught In line with ICT sessions 
	 

*Identify some simple ways in which technology can be used to communicate with other people. 
	Show some ways that we use to communicate. 

Identify some simple ways in which technology can be used to communicate with other people. 
 

	Give examples of how we (might) use technology to communicate with people we know. 
 
**Explain some risks of communicating online with others we don’t know well.  
 
**Identify how to speak/communicate to a trusted adult if something happens that makes us feel sad, worried or frightened.  
 


	**Name and describe feelings associated with not feeling safe—worried, scared, frightened.  List trusted adults who can help us if we feel this way. 
 
**Explain what we mean when we talk about keeping safe online. 
 
**Explain that there may be people online who could make us feel sad, embarrassed or upset.  
 
**Give reasons why we should only share information with people we choose to and can trust.  

	
**Describe the shared responsibility we have to help others keep safe offline and online for keeping safe online and offline.; construct some simple rules 

**Describe ways in which we might make ourselves look or sound different when online. 

	 
**Demonstrate practical strategies for keeping safe when using specific digital media (e.g. a computer, or mobile phone).  
 

**Explain why we should always ask a trusted adult before we share any information about ourselves online. 







SPT guidance in relation to Relationships and Health Education. KS2 
The SPT suggests a specific teaching progression for Relationships and Health Education. We as a school have placed those suggestions into our planning and will teach through the following areas and in the following terms. Teacher can, if deemed necessary teach RSHE to KS 2 pupils, discussion with parents regarding content must first be discussed and approved and parents have the right to withdraw from the sex education sessions only. 
	Classes
	Autumn Term 
	Spring Term 
	Summer Term 

	Sycamore : KS2 


	Our Bodies 

Puberty and body changes, if relevant. 
	Life Cycles and changes.
	Healthy living and healthy life. 
(Links to theme 3)

	Focus area: WALTS: end points


	Respond with curiosity to adult prompting to name, point to body parts. 
Respond with curiosity with images of the pupils as babies and now, show how they have changed and grown.
	
Taught through science unit
	Understand how we keep healthy, physically and mentally. Can take part in activities to show how to keep our bodies healthy, inc sleep, and exercise 
Can show foods we like and dislike and try different healthy foods.

	Chestnuts 
	Puberty and body changes (including periods, if relevant)
	Life Cycles and changes
 
	Healthy living and healthy life. 
(Links to theme 3) 
We will also revisit in more depth, puberty and periods.

	Focus area: based on PSHE Association guidance 
WALTS: end points
	Describe how our needs have changed since we were a baby. 
Identify basic stages of development and life cycles
Describe physical changes that occur when we grow, height and body shape, voice,( puberty) 
Explain/ understand we have a right to feel safe. 
Different physical contact
	
Taught through science unit
	Describe physical differences between boys and girls, name main body parts/ puberty and periods. 
Describes what happens when our body changes 
Understand how we keep healthy, physically and mentally; Foods, sleep and exercise. 


	Juniper 
	Puberty and body changes including periods
	Life Cycles and changes

	Healthy living and healthy life. 
(Links to theme 3)

	Focus area: based on PSHE Association guidance
WALTS: end points
	Describe physical changes that occur when we grow, height and body shape, voice, periods and puberty 
Understand that puberty and periods can happen at different times for different people.
Explain/ understand we have a right to feel safe.
Different physical contact



	


Taught through science unit
	Explain and demonstrate what we and others can do to prevent the spread of germs
Describe some different ways of keeping safe in a variety of relevant situations.
 Identify some different responsibilities we may have to help take care of ourselves, getting enough sleep, eating the right foods and exercising.
Identify places that are ‘public’ and places that are ‘private’.




Secondary offer 
This information is sent home to parents so that they are informed of themes and content for the terms topic and allows for parents to discuss any questions/ concerns with teachers in relation to the content being taught. 
At any time during the topic themes, Teachers can review areas they feel are relevant to support pupils further or to secure misconceptions.
	Term 1 

	Term 2 
	Term 3 

	
Relationships    

	
Living in the wider world 
	
Health and wellbeing 
SRHE: 2 weeks 

	 managing feelings 
·  friendships and relationships (links to above focus) 
 Self awareness 
·  Loss, and family units 

                   
	· the world I live in similarities and differences.
· rights and responsibilities 
· money management
	· Physical and self -care 
·  Personal safety 2 weeks (linked to ICT sessions) 
· Health and wellness 
· RSE

	Mental health and wellbeing weeks: 1 per term.
Completed through a focused week, for pupils to consolidate learning and extend understanding. (Focus areas are also linked to Theme 3 in the summer term) 

	Mental health awareness: 
Talking about emotions and feelings. 
To know happiness is linked to others and how we feel and are treated.
	Mental health awareness: 
Common types of mental ill health: 
How to recognise the signs.
	Mental health awareness: 
Benefits of physical exercise linked to wellbeing as a way of preventing stress. 
Understanding healthy lifestyles 

	First aid 1 week if applicable to pupils’ development 


	First Aid: burns and bleeding 
CPR Introduction 
How to get help 
	 First aid: brakes and bandages 
CPR recap / CPR assessment and certificates awarded. 
	First aid at home, where to get help 
CPR assessment 
Certificates awarded 
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Secondary/ Key Stage 3 
· Please note Willow Pupils follow a 3 year rolling programme, with year 3 being an introduction to ASDAN New Horizons accreditation and revisits to fundamental PSHCE links.  This enables successful transition to KS4/ 5 thorough the use of similar curriculum expectations and processes. Please find the curriculum objectives for ASDAN New Horizons after curriculum explanations below. 
	Elm Class.
	Key           Key stages 3 and 4, Relationships: Self -awareness                                    [image: ]      
            (Self -awareness and Managing feelings)                                                                        Term 1  


    
	[bookmark: _Hlk39349348]Area 
	Maple 
 
	Willow A 
	Willows B  

ASDAN in year C 
	Palm A 
	Palm  B
	Elm B

	
	
	
	
	
	Elm A , review if needed
	

	Personal development is interweaved within the curriculum  
	Skills development

	Year A/B 
	WALTS: end points 

	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
A/ B 
	WALTS: end points 
B

	** and bold text links to personal wellbeing /safety/ safeguarding
	Using routes for learning and linking EHCP targets to their offer. 
	Foundation 
Using the B2L semi -formal curriculum 

	Core 
	Development 
	Enrichment

	
Managing feelings 



















Friendships and relationships 
	Responds to stimuli demonstrating emotions and mirror play to show different facial expressions. 

**Respond to stimuli which depicts kindness/unkindness.

**To identify and respond to different emotions in oneself and others 
**Respond to stimuli about different feelings we might experience.

**To understand and recognise the value of oneself and others 

Responds calmly to stimuli when using TAC PAC handy PAC

Coactive exploration during turn taking and play situations

**To develop self -esteem, confidence and resilience 

Understand they belong to families and different communities, responding to stimuli presented 

Take turns with peers, during parallel play and coactive exploration 

Sharing sensory motor activities 

Respond with interest to stimuli about people we like or know.

To identify our friends 
 






	Identify different ways in which we are special.  

**Identify and name emotions that we have experienced


**Describe how we can look and feel when we are happy/unhappy.


Identify what it means to ‘like’ someone.  



Identify what it means to ‘like’ someone.  



**Explain what unhappy, scared or worried feels like



Describe what being happy means and what we look and sound like when we are happy.



**Describe what being sad means and what we look and sound like when we are sad.
	**Identify feelings associated with feeling good about ourselves



**Recognise when others may be feeling happy/unhappy from their facial expression and/or body language



**Identify our expectations of friendships/relationships.



**Identify whom we can tell if we are feeling unhappy, worried or scared.



**Describe some of the feelings we may experience if we are feeling happy/sad (names of feelings, where we might feel them in our body, how they might make us behave).  

Recognise when others may be feeling happy/ unhappy from their facial and body language 
	**Identify things that we or others may say or do which might affect how we or others feel about us.



**Describe some of the feelings we may experience if we are feeling happy/sad (names of feelings, where we might feel them in our body, how they might make us behave).  



**Identify some of the characteristics or behaviours other people might display if they are feeling happy/sad.



** to seek out people who can help us with specific emotions in school. 


Identify feeling we might have for different people in our life. 
	 

**Identify occasions when they or others have shown emotions about something (anger, frustration, excitement, anxiety, jealousy, etc.)

**Give examples of when strong emotions can cause people to feel happy or unhappy

**Identify occasions when we have felt strong emotions about something (anger, frustration, excitement, anxiety, jealousy, etc.)



**understand  the difference between ‘liking’ someone and ‘fancying’ someone.

**Identify how we expect people to behave towards us in friendships and relationships.

**Demonstrate ways of asking for help from a range of trustworthy sources when we are unhappy, worried or scared.
	Explain the difference between helpful/kind and unhelpful/unkind 

identify how we can help friends who may be feeling unhappy. comments from others.

Describe how to manage strong emotions by using simple strategies to help ourselves and others.

**Demonstrate ways we could seek support for friends who may be feeling unhappy, worried, or scared

** Explain how part of changing and growing can be to sometimes have strong feelings about people we like or fancy.

**Explain that we can ‘like’ or ‘fancy’ someone of the opposite sex or of same sex.

**Identify trusted adults who can help and support if we/others are feeling sad, worried or scared

**Describe how to recognise and deal with harassment online/offline and trusted adults who can help us.

	Self -awareness 
	**Responds to stimuli that enables body awareness and exploration 

Learn how to relax and how to respond to body awareness and tac pac sessions 

To respond to and be aware of therapies we are involved with. 

**Respond to stimuli about how to keep our bodies safe (appropriate and inappropriate contact)

To understand how special we are and celebrate what we can do.  

**Express likes and dislikes using facial expressions or symbols / other stimuli 

Respond to stimuli about what we enjoy learning about in school.

Respond to stimuli about how to keep our bodies safe (appropriate and inappropriate contact)
	Identify our own strengths and skills, 

Describe what we are good at

Identify some things that make use special and a unique learner.  

State what we like to do as learners. 

Describe and talk about our own goals and targets. 

**Describe what it is like to treat people in a kind and fair way.
 Describe what being kind and unkind means 

**Identify some of the ways of telling a trusted adult if someone is being unkind to us.
	Show people  how we like to learn best 

Demonstrate how with support we might meet our targets and goals
  

Describe and explain what we like and dislike doing as a learner. 


**Identify how it might feel to be discriminated against. 


Describe the different jobs that family members, friends and people in the community may do. 

**Identify ways in which we can feel bullied. ( ICT linked)



**Describe ways we might challenge peer pressure. 
	Describe the different jobs that family members, friends and people in the community may do and identify jobs I might like to do in the future. 



Explain how we learn best and suggest ways we can improve our learning. 



**Explain what it means to discriminate against someone and explain why it would be  wrong. 



**Explain what is meant by hurtful and or bullying behaviour, ( ICT linked ) 
Identify some of the ways in which pressure might be placed on us by others ( on line and off line- ICT LINK) 

**Describe some of the ways pressure might be applied to encourage us to do something risky
	Demonstrate how to recognise and appreciate other people’s strengths 

**Explain how what others say and think about us can have positive and negative effects


Use simple strategies to organise their learning 


Identify realistic / aspirational targets and goals; long term and short term. (ASDAN) 

Describe how it feels to achieve a target. 

Demonstrate ways we can develop our strengths and skills through practise 

Identify some ways in which our current learning will help in the future (ASDAN) 

Describe the different jobs that family members, friends and people in the community may do. 
(ASDAN) 
	*Identify examples of discrimination in the news and media 

Explain what it means to be prejudiced. Identify some examples of discrimination and prejudice (religion, race and disability)

Describe what kind of job we would like to do when we are older and the expectations 
( ASDAN) 
 **Explain how we do not need to put up with un -kindness, abuse, or bullying, hurtfulness. 

**Describe strategies that can be used if a friend or someone know to us, is using pressure to get us to do something.  


**Describe how to recognise differences between friendship groups and gangs

**Describe some of the risks of becoming part of a gang 

	Divorce and breakups 
LOSS 
	To learn about loss through images and stories. 
Loss of items, and pets/ people






	To understand that loss can include, death, divorce, separation and the loss of something really special to them 
	Understand and identify that people do separate and that they will no longer live together.

	To identify how loss, divorce and separation can lead us to become emotional and how It can make us feel anxious or lost. 
	Understand that when someone dies, they are gone forever. Understand that people separate for different reasons and how this can have an impact on their mental health. 
Explain that some relationships will end— meaning that a couple don’t go out together, or physically live together anymore. 
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	Area 
	Maple  
	Willow
	Willow
	Palm A 
	Elm A review 
	Elm  B 

	
	
	
	
	
	Palm B 
	

	Personal development is interweaved within the curriculum  
	Skills development
Taken from the world about me, ( People) 
	                                    
                                                                                      Skills development

	Year A/B 
	WALTS: end points 

	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
A/ B 
	WALTS: end points 
B

	


The world I live in: 
Differences











Rules, rights and responsibilities.


















Money management 




	
Respond to stimuli to recognise and accept similarities and differences 

Respond with curiosity to stimuli which depict pictures of human diversity.

Respond to stimuli about families.

To recognise those people who are most important to Me

To look at the way other people are different to us and the same as us.

To meet and greet people in an appropriate manner.


Respond with interest to stimuli about rules and routines there are in school

Respond with interest to stimuli about the ways in which people can be the same and also be different.

**To know we all have a right to be safe and looked after 











Respond with curiosity to adult modelling of the uses of money.  


	Identify some of the similarities and differences between peers (young people of age)

Identify some of the different kinds of people in the world. 






**Identify what is meant by rules in school, at home and in the wider world. 

**Help to identify rules we could follow at school and how they keep us safe 

**Describe what is meant by rights and responsibilities












Describe in simple terms what money is and what it is used for. 






	Identify / celebrate differences and similarities between different people, of different age, ability, gender. 




Describe what ‘adopted’, ‘fostered’, or ‘looked after’ mean in terms of families


**Understand that we follow rules at school to help keep us safe. 

Identify some of the responsibilities we have at home and in school. 

**Identify some examples of school procedures that help us keep safe, (fire, evacuation, corridor and playground rules) 

Identify examples of what is meant by an emergency and non- emergency 
Identify sources of help in an emergency (adults in school, how we get there attention. Calling 999

Describe different ways in which we acquire money 

Identify ways in which money can be kept safe.
Identify what is meant by spending and earning money 


Identify benefits and methods for saving for the future 

Skills builder. 
Demonstrate enterprising behaviour (participation in mini enterprise project)
	Identify similarities and differences between people of different ages, ability, gender, sexual orientation, disability and gender identity.



**Understand why we follow rules at school and in the community  to help keep us safe. 



Understand that as we grow  some of the responsibilities we have at home and in school will change. 









Describe simple examples of what is meant by value for money


Identify what we might save our money for 
Identify benefits and methods for saving for the future 



Skills builder. 
Demonstrate enterprising behaviour (participation in mini enterprise project)
	 Explain the importance of similarities and differences between people of different ages, ability, gender, sexual orientation, disability and gender identity in more detail.



Explain possible reasons for adoption or fostering within families.


Recognise we all has human rights and that they are protected by law. 

Identify how as we get older our responsibilities change and home and school. 

**Identify some examples of school procedures that help us keep safe, (fire, evacuation, corridor and playground rules) 



Describe different ways in which we acquire money 

Identify ways in which money can be kept safe.

Identify what is meant by spending and earning money 


Identify benefits and methods for saving for the future

Demonstrate enterprising behaviour (participation in mini enterprise project)
	Describe some differences similarities, differences and diversity among people of different race, faith and culture 





Identify some of our rights to different opportunities in both learning and work in school 


Explain how to report and accident in school 

Identify examples of what is meant by an emergency and non- emergency 

Identify sources of help in an emergency (adults in school, how we get their attention. 
Calling 999 





Describe ways in which we are encouraged to spend money, 
(advertisements, online,)
Explain how other people produce items we cannot make ourselves, so provide a service. 


Explain what is meant by the terms, afford, borrow and lend 
(money) 



Plan and take part in whole school skills builder / enterprise events. 







	[bookmark: _Hlk40616145]Jobs/ our futures 
	Respond to stimuli about the different jobs adults in school do and think about what I might like to do when I’m older.
	Identify some different jobs that people do e.g. family members/ adults in school.

 Explain what it means to have a job 

To volunteer to help in school, tuck shop 
 
	  Identify times when we might need the help of adults who work in school.

To  identify what jobs we might like to do when we grow up. 

To run tuck shop and provide ideas for improvements 
	To run tuck shop and provide ideas for improvements


To identify where money is put to keep it safe, banks, post office, safe. 


To research/ discuss what jobs I would like to do when I grow up. 
Attend careers fairs. 
	Identify special jobs people do in the wider community and suggest jobs we might like to do in the future 

Identify what skills/ qualifications we have or will need to develop to get those jobs 

To volunteer in the local community 

Identify some ways in which our current learning will help in the future and what qualities are needed. 

Describe the different jobs that family members, friends and people in the community may do and identify how we can access the information. 
 






	
	
Term 3 
Health and wellbeing and self-care, support and safety (Healthy lifestyles)                          [image: ]                 

	[bookmark: _Hlk39761213][bookmark: _Hlk40615922]Area 
	Maple 
	Willow A 
	Willow  B 
	Palm A 
	Palm B 
	Elm B 

	
	
	
	
	
	Elm A
	

	Personal development is interweaved within the curriculum  
	Skills development

	** and bold text links to personal wellbeing/ safety/ safeguarding
	Taken from my physical wellbeing SFC.
	Foundation 

ASDAN module in year 3. 
	Core 
	Development 
	Enrichment 

	Year A/B 
	WALTS: end points 

	WALTS: end points 
A
	WALTS: end points 
B
	WALTS: end points 
A
	WALTS: end points 
A/ B 
	WALTS: end points 
B

	Physical activity and 
self -care 

( links to Mental Health and wellbeing weeks) 














**
Our safety 








	
To explore ways of helping other people.


Respond to stimuli showing different physical activities.

Respond to stimuli about things we like to do which make us feel relaxed.

Respond to stimuli about different kinds of physical activity and exercise and respond using movement with support. 
.

Respond to stimuli about different kinds of food.


**To know we all have a right to be safe and looked after 



**Respond with curiosity to stimuli about what is meant by keeping safe.  


**Respond with curiosity to stimuli about situations that might involve risk (including online where appropriate).
**
**To respond through noise or body movement if something doesn’t feel right with our bodies. 

	Identify different ways to keep physically active. 

**Describe in simple terms what it means to take care of our bodies and keep them safe.



**Identify some substances people might swallow, drink or smoke that could be harmful to their health.




Explain what being frightened or worried means 

**Demonstrate simple ways to communicate we are frightened or worried. 

**Identify what keeping things private means 

**Explain what is meant by “PRIVATE and what is meant by PUBLIC” ( keep to myself, share with special people, share with my friends and share with everyone) 

**Describe what is meant by personal safety. 

 Explain what is meant by something being an accident 

**Describe what keeping safe means. 



	Describe some of the benefits of being physically active. Demonstrates  how these things can help us when we don’t feel good about ourselves. Heart health, wellbeing. 


Identify/ describe our favourite foods and give reasons for our choices.

Discuss the benefits of  healthy foods.


Demonstrate simple strategies we can use if we are feeling scared or frightened 

Demonstrate how we can communicate to others that we need help 

**Explain how we should always tell someone if anyone makes us feel worried or uncomfortable, whom ever they are

**Explain what unwanted contact means 





Identify some familiar social media sites and explain what people can do on them, is; send images, take pictures and send messages. 


	
Describe what might happen to our bodies if we don’t do any physical activity, especially to our hearts, mind. 



To understand that sleep is important. 



Discuss the benefits of a balanced diet.


**Identify what might happen if we don’t take care of our mental health & wellbeing


**Explain what is meant by the terms: RISKY( some thing that could go wrong or have harmful consequences) and DANGEROUS( Something that will always hurt us, EG; FIRE) 


To understand that risky behaviours have consequences and can lead to being in danger.




**To identify the risks of using social media and how images can be shared without consent. 



	
**Identify some of the health benefits of regular physical activity and exercise.  

**Describe how we may feel if we don’t get enough sleep and what it can do to our bodies and MH. 


Identify foods we can eat a few times a week but not every day and provide reasons why. 


 **Describe ways we can protect our bodies from unwanted physical contact. Give reasons why we keep our bodies safe. 

**Identify trusted adults who we could ask for help and explain these choices. Identify trusted adults who could help us if someone tries to pressure us to do things.

**Explain that no one has the right to make use feel scared or afraid 

Demonstrate simple ways of communicating that we need help in different situations

**Identify aspects if our lives we may wish to keep private.

**Explain what is meant by the terms: RISKY
( some thing that could go wrong or have harmful consequences) and DANGEROUS( Something that will always hurt us, EG; FIRE) 
	**Describe ways of taking care of our wellbeing (that don’t involve physical activity

Identify people who can help us take care of our mental health and wellbeing

Identify what might happen if we don’t take care of our mental health & wellbeing

Explain some of the benefits of regular physical activity, exercise and sleep.

Explain what we mean by a ‘healthy, balanced diet and hoiw we can achieve it. 

**Explain that some actions (eg, attacking someone, taking money from someone) are a crime and this means the police will need to be told. 

**Describe how feeling frightened, worried or uncomfortable is how we know something is wrong. 

**Explain someone we like might not always be trustworthy.
 
**Identify trusted adults who can help us in risky situations and strategies we can use to help ourselves 

**Identify ways of reducing risk and keeping safe on the street and on roads, during travel, in the park and on our own. 


	Health and wellness including first aid 
	To actively participate in a range of playground, classroom and indoor hall games.

Respond to stimuli about different health professionals (doctors, dentists, nurses) and how they take care of us.

Respond to stimuli about taking care of our body.




Respond to stimuli about what it means to feel unwell; show awareness of how to signal/indicate to someone that we are feeling unwell


Respond with curiosity to stimuli about people who help us in school and at home.

To develop gross motor skills using large play equipment
	Describe the difference between feeling well and feeling not so well demonstrate how to let someone know that we are feeling unwell. 

Identify what we mean by something being a ‘medicine’.

** Identify some substances people might swallow, drink or smoke that could be harmful to their health.
	Identify how we can tell if we are feeling unwell, (including possible signs and symptoms) 
Describe in simple terms how germs can be spread to others 
Identify who to tell, and why we chose them if we feel ill. 





Identify useful phrases or vocabulary to use in order to let someone know that we feel unwell 






	**Explain why it is a good idea to ask for help quickly if we think something is wrong with us. 




** Explain what is meant by ‘over the counter medicines’ and how they are different from drugs that are prescribed by a doctor.


**Explain that we can be physically unwell and emotional or mentally unwell., share ideas on what each area might look like. 


	Describe what we can do if we do not feel well. 
** Explain what is meant by ‘over the counter medicines’ and how they are different from drugs that are prescribed by a doctor.

Demonstrate simple hygiene routines that can prevent the spread of germs 

Identify useful phrases or vocabulary to use in order to let someone know that we feel unwell 

**Explain that we can be physically unwell and emotional or mentally unwell.  

**Describe different ways we might be emotionally unwell; eg, unhappy, depressed, not wanting to eat or overeating etc and some of the terms that are used to describe when someone is emotionally, mentally unwell. 
	**Identify some common drugs that are legal and illegal (including alcohol, tobacco and Vapes).

**Explain that just because a drug is legal, or has been prescribed—this does not mean it can be taken without risks to health.

Describe how following hygiene routines can reduce the spread of germs,
( bacteria and viruses)

Explain why it’s important to prevent the spread of germs  

Identify some of the items we might use to support personal hygiene ( ASDAN) 

Identify some ways we can take increased responsibility for looking after our health 

Explain why it is important to tell someone we trust if we are feeling emotionally, mentally unwell. 

Demonstrate simple first aid procedures (Health and wellbeing weeks) 


	ICT SAFETY **
	**Respond with curiosity to stimuli about situations that might involve risk (including online where appropriate).
	**identify things that are not safe to do online: share photos 
explain to a trusted adult why we shouldn’t share images 


	**Explain what is meant by being safe online. 

**Explain that no one has the right to make us share a photos or ourselves or give information about ourselves or others online 


	
Identify social media links that could be potentially risky for photo and media sharing without consent. 

Identify why social media sites are used and understand the positive and negatives of them all. 
	**Identify what we can and cannot share online


**Identify trusted adults who can help us if someone tries to pressure us to do things online  


	**Explain what is meant by online safety 
Explain how we manage requests to share an image of ourselves or information about others online. 

Identify who we can go to, to report incidents linked to ICT and safety. 

**Describe specific ways of keeping ourselves safe online, eg, passwords, keeping personal details and not lending mobile phones 

















SPT guidance in relation to Relationship, Sex and Health Education.                       KS 3 and 4                                   [image: ]
The SPT suggests a specific teaching progression for RSHE. We as a school have placed those suggestions into our planning and will teach through the following areas and in the following terms.  Teachers are able to decide when they teach specific areas in relation to RSHE, this has been agreed as a staff and is carefully monitored by the PSHE coordinator to ensure all focus areas have been taught. 
We have chosen to teach reproduction and sexual health in the summer terms, as pupils are then more developmentally ready for that learning process. 
Objectives are set below and can be selected for all pupils based on their developmental understanding. Information is sent to parents to showcase previous learning contexts and the content that will be introduced in the various terms, with an opportunity for parents to discuss the content with teachers. 
	Secondary RSHE offer and termly focus: 


	KS 3
	KS 4


	Autumn term 
	Spring term 
	Summer term 
	Autumn term 
	Spring term 
	Summer term 

	Human Life Cycles and changes: linked to science unit. 
	Puberty 
Body changes and wet dreams.  
Personal autonomy and safety. 
Masturbation and private and public
	Sexual health including reproduction/ conception.  (contraception, to be taught in upper KS3)
The role of the health professional 

	Life cycles and changes. 
	Personal autonomy and safety. 
Sexual And non -sexual relationships 

	Sexual health including contraception
Maintaining good personal health  



	Area 
	Maple 
	Willow  
	Palm 
	Palm
	Elm
	Lower 6th form KS 4

	
	
	
	
	Elm 
	
	

	Skill development


	Repeat of a skill in bold text
	
	Foundation 
	Core 
	Development 
	Enrichment / ASDAN 
	Enhancement 
	 

	
	WALTS: end points 
	WALTS: end points 
	WALTS: end points 
	WALTS: end points 
	WALTS: end points 
	WALTS: end points 
	WALTS: end points 

	RSHE
 
	To respond to stimuli that helps us understand differences in relationships. 

Respond with curiosity to stimuli about different positive relationships we have in our lives.


	Identify some of the strong emotions we may experience in friendships and close relationships.


	Describe how strong emotions (including sexual attraction) might make us feel.

Explain how being a ‘friend’ and being a girlfriend or boyfriend are different/the same.

Identify the difference between being ‘in love’ and fancying someone.  

Label the body parts including
Genitals  

	Identify different types of intimate relationships including same sex relationships

Identify what the expectations of having a boyfriend or girlfriend might be. 

Explain what giving and receiving consent means in relationships

Demonstrate appropriate use of the vocabulary associated with sex, sexual reproduction, gender identity and sexual orientation.  

	Identify expectations of a physical relationship that might include sex.


Demonstrate different strategies to deal with manipulation and persuasion in relationships. sexualised behaviours) 

Label and understand the uses of our bodies in relation to conception. 

To identify the role of the health professional to support sexual health. 

	Identify strategies we can use to help us manage strong emotions and non -sexual relationships.

identify different types of intimate relationships including same sex relationships.
Identify expectations of a physical relationship that might include sex.
Identify readiness (emotional, physical and social) for a relationship that may include sex.
Describe how to recognise when we might be ready for intimate relationships.
understand the uses of our bodies in relation to reproduction, conception, pregnancy and birth. (if ready) . 
To identify the role of the health professional to support sexual health, contraception.
	RSHE
Link a section of the guide to attraction and the development of an intimate relationship.  

Again, explore healthy relationships and how to resolve/support people experiencing unhealthy relationships.




	Public and private expectations 

	Respond to stimuli showing private and public places 
	To understand what we must do in private and what we can do in public 
Undressing, toilets, touching ourselves 
	Explain the difference between appropriate behaviour in private and public places. 

	Explain the difference between appropriate behaviour in private and public places. 
(Nakedness,
Masturbation, personal spaces for private things) 
	Explain the difference between appropriate behaviour in private and public places.
(Masturbation)
Explain what sex means and what happens during sexual activity. 

	Physical changes 


	Respond with curiosity to stimuli about the ways in which we change as we get older.
	Identify some of the different ways we have changed as we have grown older. (puberty and periods)
Identify the specific physical changes linked to growing up and puberty 


	Identify stages of change as we progress into adulthood, periods, puberty recap (physical, emotional, social).
Wet dreams
	Recognise that although the media may promote the view that everyone is having a sexual relationship, in reality this is not the case. 
	
Maintaining good personal health  
Contraception 

	[bookmark: _Hlk39917154]Divorce and breakups 
	Identify loss, loss of an item, pet or person, divorce. 




	To understand that loss can include, death, divorce, separation and the loss of something really special to them 
	Understand and identify that people do separate and that they will no longer live together.

	 Understand that people separate for different reasons, 
Explain that some relationships will end— meaning that a couple don’t go out together, or physically live together anymore.
	Within the guides created, the families explored should include those who have experienced a divorce and guides may include information about the impact this might have on emotions.  Advice should be given about who can help and how these emotions might be managed.




















KS4 PSHCE Curriculum Offer ( ASPENS)
The statutory KS4 PSHCE curriculum offer is taught alongside ASDAN Personal Progress ( PP) and Personal and Social Development ( PSD) qualifications at specific points throughout the year. (See ADSAN 2 year rolling programme). Offering ASDAN alongside Statutory content enables our individuals to gain credits that will support individuals in gaining their ASDAN diploma at the end of KS5. The Curriculum offer has been developed to support both statutory and Pathway progression/ transition and promotes understanding and skill development for KS5 and further education and work placements. 
	Area and Term 
	Year 1 /A
	Year 2/ B 

	Term 1 : 
Relationships 
	Demonstrate and explain simple strategies to help manage our feelings about unhelpful/unkind comments we or others may receive.

Describe how to manage strong emotions by using simple strategies to help ourselves and others.

Understand that as we grow our feelings might change towards people. 

Identify strategies that might not help us to keep happy and why this might be the case

To identify and understand who we might need support for our own emotions. 

Identify things we can do to help and support others when they are experiencing strong emotions, frustration, anxiety, jealousy, anger, etc.
Understand who we can go to for support when we are feeling pressured or harassed. 
Outlines their own preferred learning style, ways they work most productively and how to develop their organisational skills

*Recognises what influences their behaviour and values

**Outlines what responsibilities are and how they are important 

Understand what human rights are. 
Identify different ways in which we can take care of our mental wellbeing (relaxing, being with friends/family, listening to music, etc.

Identify people who can help us take care of our mental health and wellbeing
	Explain that we can ‘like’ or ‘fancy’ someone of the opposite or of the same sex.

Identify how to seek sources of advice and help regarding sexuality and intimate relationships. 

Identify sources of support for us or someone we know who is experiencing abusive behaviour

Identify reliable and trustworthy sources of support for a range of relevant issues, including online options (e.g. Childline; Thinkuknow.co.uk)

Explain that harassment is against the law.

**Identify sources of support or advice regarding harassment online/offline.

**Outlines what responsibilities are and how they relate to human rights

*Considers how they can help bullies and people who discriminate against others

**Explores examples of people who do not have the same liberties as them, and how this affects their lives

**Recognises the pressure someone can be put under when 'dared'

Demonstrates skills to negotiate and compromise

	Term 2: 
Living in the weider world 
	
· Identify different family units and discuss how they can be different. 


Describe some differences similarities, differences and diversity among people of different race, faith and culture

Identify some of our rights to different opportunities in both learning and work in school and in our work/ job experiences 


**Identify examples of what is meant by an emergency and non -emergency / calling 999 
Understand the procedure of CPR.


Identify positive personal attributes, linked to personal attitudes, friendships and interests.

Explore personal care routines linked to work placements.

** Explore strategies for maintaining health and safety at work.
	
Explain what different cultures and faiths groups have a right to practice their customs and beliefs within British Law. 
**Identify trusted adults who can help us in risky situations and strategies we can use to help ourselves 

**Identify examples of what is meant by an emergency and non -emergency / calling 999 
Understand  and attempt the procedure of CPR.


Think about your own personal skills and attributes, and what is special about you that would make an employer want to hire you.  Use this information to market yourself as a personal brand.  Present your brand to a partner.

Explore the positive benefits of ambition and employment, both mentally and financially.


	
	· Within the guides created, the families explored should include those who have experienced a divorce and guides may include information about the impact this might have on emotions.  Advice should be given about who can help and how these emotions might be managed.

	Term 3: 

Health and wellbeing 

Objectives for term 3 can also be taught in Health and Science sessions and will interweave with ICT safety sessions. 
	
**Demonstrate what we can say or do and whom we can tell if we are concerned about inappropriate physical contact or our personal safety or we are concerned about someone else’s personal safety. 

**Explain what we should, say, do and who to tell if we or someone we know fears they would experience physical harm. 

**Explain why people who care for us not always know what is best for us. 

**Give reasons why it is important to keep telling trusted adults until we or someone in trouble gets the help needed. 

SCIENCE/ HEALTH EDUCATION: 
Identify some common drugs that are legal and illegal (including alcohol, vapes and tobacco).

**Explain that just because a drug is legal, or has been prescribed—this does not mean it can be taken without risks to health.
Identify reliable sources of support or advice if we are worried about ourselves or someone else in relation to drugs, smoking/ vaping or drinking alcohol.
Identify some of the people and organisations that could support and advise us if we are unwell. 
Explain why exercise and sleep are important for our health.

Explain what we mean by a ‘healthy, balanced diet’

**Give reasons for how we know we can trust these people and organisations to give us advice that will help us, (EG, NHS/ Brooks) 

**Use anatomical models to check for wellness, (such as breast and testicles)
Explain why self- diagnosis form web sites can be harmful.  
**Demonstrate what we might say and do in an emergency; give reasons for why it is essential to follow instructions. 
**Explain that we can be physically unwell and emotional or mentally unwell.  

**Describe different ways we might be emotionally unwell; eg, unhappy, depressed, not wanting to eat or over eating etc and some of the terms that are used to describe when someone is emotionally

**Demonstrate simple first aid procedures (Health and wellbeing weeks) 
Describe how adults might communicate to use that something is an emergency, (vocab used)

**Identify risky behaviours and explain why they are risky 
**Describe some ways that accidents could be prevented. 

ICT CURRICULUM: 

**Describe specific ways of keeping ourselves safe online, eg, passwords, keeping personal details and not lending mobile phones 

**Explain and demonstrate how to ask for help and who to go to if we think we have made a mistake online, have created, provided or shared an image we now regret. 
	
**Demonstrate what we can say or do and whom we can tell if we are concerned about inappropriate physical contact or our personal safety or we are concerned about someone else’s personal safety. 

**Explain what we should, say, do and who to tell if we or someone we know fears they would experience physical harm. 

 
**Give reasons why it is important to keep telling trusted adults until we or someone in trouble gets the help needed. 

**Explain that some actions
 (eg, attacking someone, taking money from someone) are a crime and this means the police will need to be told.

**Explain that just because a drug is legal, or has been prescribed—this does not mean it can be taken without risks to health.

Identify reliable sources of support or advice if we are worried about ourselves or someone else in relation to drugs, smoking or drinking alcohol.

**Give reasons for how we know we can trust these people and organisations to give us advice that will help us, (EG, NHS/ Brooks) 

**Use anatomical models to check for wellness, (such as breast and testicles)
Explain why self- diagnosis form web sites can be harmful.  

**Demonstrate what we might say and do in an emergency; give reasons for why it is essential to follow instructions. 

**Demonstrate simple first aid procedures (Health and wellbeing weeks) 
Describe how adults might communicate to use that something is an emergency, (vocab used)




ICT CURRICULUM: 

**Explain what is meant by the term explicit image/ photo

**Recognise that the sharing of explicit images online, or text forwarding, sharing on social media may be a serious criminal offence/ explain what could happen next, ie police involvement 

**Identify and explain that there are scams in which people may try to trick us online. 
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Oaks:   KS5 Curriculum Offer

    












Post 16/ KS5 Personal Progress and ASDAN curriculum offer.

	KS5 – Post 16 At this stage of the school, Health and Wellbeing is addressed via modules which are delivered through a long-term planning framework. 
Each module identifies sub-units to ensure key skills are sequenced/ learned ensuring this subject area remains skills led. The design enables students to visit/ re-visit modules which introduce/ build upon acquired skills applying such skills to wider settings as they move through the P16.
Each of the Health and Wellbeing areas identify learning outcomes addressed via the achievement continuum. 

SRE has a separate long-term framework which is referenced at the end of this document.
	*Curriculum Learning - Linked through the delivery of bespoke accreditation learning through ASDAN Personal Progress and Personal and Social Development modules. 
Modules selected enhance students developing skills to ensure when addressed/ delivered they secure value within learning. 
PP 
Developing community participation skills: participating in sporting activities 
Developing independent living skills: being healthy 
Developing independent living skills: personal care 
Developing independent living skills: personal presentation 
Developing self-awareness: all about me 
Encountering experiences: creativity 
Engaging in new creative activities 
Using local health services
Developing community participation skills: caring for the environment 
Developing community participation skills: getting out and about 
Developing community participation skills: personal enrichment 
Encountering experiences: being a part of things 
Engaging with the world around you: centre and community-based events 
Engaging with the world around you: developing a profile 
Engaging with the world around you: sensory story  
Engaging with the world around you: objects 
Engaging with the world around you: people and friendships
Engaging with the world around you: technology 
Engaging with the world around you: the natural environment  
Engaging with the world around you: therapies 
Getting on with people 
Making requests and asking questions in familiar situations 
Providing personal information 
Rights and responsibilities: everybody matter
Travel within the community: going places 
Using a community facility over a period of time 
Using inter-personal skills to contribute to positive relationships
PSD
Healthy Living, Making the most of Leisure Time, Personal Safety in the Home and Community, Developing Self, Dealing with Problems in Daily Life, Managing Social Relationships 

*Skills Builder Links
Termly focus on a key skill for the future - In pairs they cover communication, creative problem-solving, self-management, and collaboration skills.

*Practical Activities to show Health and Wellbeing skills development
*PSHE Sessions linked to programme of learning 
*Cooking
*Community access and interaction 
*Travel Training 
*Communication in the local environment 

Health and Wellbeing Skills Direct Teaching – see separate document for overview of modules taught through PSHE schemes of work across the year alongside ASDAN Long Term Planning for Personal Progress and Personal and Social Development courses.

Relationships and SRE Skills Direct Teaching – see separate document for overview of skills being addressed and where and how this fit with the long term aims for each year group as students move through the Post 16. 


	
	Delivery
· Curriculum
· Annual review meeting and EHCP Preparing for Adulthood Outcomes which are addressed via bespoke target setting within the school – e.g. - PLGs
· Mentoring
· Community visits
· Health, Wellbeing and Relationships module units through Accreditation
· Health, Wellbeing and Relationships module units through Core Subject area planning (see below). 
Wider community – Travel Training, Volunteering and Community Access  
	Assessment 
Assessment of progress over time for all students will link to the specific cross curricular assessment used at each key stage. 
B Squared – Adult Curriculum 

Assessment will also use the bespoke module assessment for each of the units studied and using the achievement continuum as a way to monitor progress over time. 


Specific modules through Qualifications and Accreditation (Personal Progress and Personal and Social Development) will also make use of ASDAN accreditation assessment frameworks.

Assessment will also consider the Key Stage skills statements,  which are tracked through the PSHCE coordinator.

Progress within PLGs  (where relevant) – SPT benchmarks.






Health, Wellbeing and Relationships Curriculum Overview for Post 16 – KS5
Each of the areas is made up different modules and these form the offer. It is important that these can be used to ensure relevance and appropriateness of the curriculum being delivered whilst also ensuring that the learning is part of a well-planned sequence. 
The table below details the modules that make up each area of the Health and Wellbeing curriculum and the frequency at which these are planned to be taught. A separate document is also available to show the functional Literacy and Numeracy Skills links for each module planned and taught over a three-year rolling programme. 
A further document (see end of this overview)  is available which shows the breadth and overview of the Relationships and Sex Education (including online relationships) long term planning which is offered and delivered to all students in line with their ability to access, understating and develop understanding of these key concepts and how they effect their adulthood. 

	SPT Focus for Term 
	Autumn
Relationships
	Spring
Living in the Wider World
	Summer
Health and Wellbeing

	RSHE Themes 
*Intent 
	Autumn
Life cycles and changes
	Spring
Personal autonomy and safety
	Summer
Sexual health including contraception

	RSHE 
Core Areas
*Intent  
	Making good choices
How to look after and consent in friendships and relationships.
Where to get help and support

	Relationships, including sexual relationships.
Sexual expression
Keeping yourself safe and consent 
	Sexual health 
Contraception and the services we can use to help us.
Staying healthy including health checks screening/checking

	RSHE
Detail for Core Areas 
*Implementation 
	To provide students with the information they will need to understand the process of conception, pregnancy and birth and to make informed choices around pregnancy and parenthood.
We have therefore identified that we need to ensure that our students, when developmentally ready begin to develop the fundamental skills to understand the details below. 
	To provide students with the information need to be able to develop/sustain healthy adult relationships and express their sexuality and personality safely.

We have therefore identified that we need to ensure that our students, when developmentally ready begin to develop the fundamental skills to understand the details below. 

	To continue to provide students with the information they will need to maintain a healthy lifestyle including sexual health. 


We therefore need to ensure that when at the correct developmental level, they continue to develop the fundamental skills understand the details below.


	RSHE Core Themes Outcomes
*Impact
	At the end of the teaching schedule, students will address previous learning to develop/ continue to develop the skills to: 
Understand how females become pregnant and the role of a man/woman
To know the three stages of pregnancy
To know what happens when a female gives birth
Know ways to keep ourselves healthy during pregnancy – diet/lifestyle
Know we have choices in becoming pregnant and know where to find help to decide this
Explore the responsibilities associated with becoming a parent 
Explore changes that will happen to your lifestyle when you become a parent

	At the end of the teaching schedule, students will address previous learning to develop/ continue to develop the skills to: 
Explain the skills needed to make and maintain relationships
Understand consent and manipulative behaviours. 
Begin to appreciate that relationships may change over time or may be broken seeking help and guidance accordingly 
Identify how to make feelings known to others in appropriate ways considering safety of self/others
To identify ways to behave in a relationship in public and in private 
Understand self-worth/value and translate this into how they should be treated/treat others
Identify ways in which relationships can form and develop and such relationships may change over time 
Know what to do if they feel uncomfortable and can identify ways to seek help
	At the end of the teaching schedule, students will address previous learning to develop/ continue to develop the skills to: 
Identify sexual behaviours
To discuss consent and why it is important in relationships, including sexual relationships
To explain what safe sex is and identify the reasons for choosing safe sex
Explain what contraception is
Demonstrate how to use a condom 
Identify reasons for using contraception
Explain different forms of contraception
Identify ways to negotiate the use of contraception with a partner
Identify how and where to obtain contraceptives and further advice from local services
To explore sexual behaviours and the importance of consent. 
Identify how we need to be safe when we decide to have sex in the future.  
















[image: C:\Users\CarolineWilliams\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\3AE97ACB.tmp]                                                           British Values at Nancealverne School                                 [image: C:\Users\CarolineWilliams\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\3AE97ACB.tmp]      
	Focus 
	Autumn term 1
	Autumn term 2
	Spring term 1
	Spring term 2 
	Summer term 1
	Summer term 2 

	
	Relationships
	Living in the wider world
	Health and wellbeing

	

	Respect 
	Rule of law 
	Responsibility 
	Tolerance and respect 
	Respect and liberty  
	Democracy 

	
Child friendly focus


	We respect each other, we work together, and we treat people how we would like to be treated.
 
We respect other people’s contributions.
	We help decide class rules, we understand rules in society and how they keep us safe. 
We understand why rules are important for everyone. 
	We choose to be the best we can be, we know we are responsible for our own actions and can be responsible for tasks we choose to do.
 We know we have a responsibility to help others with their wellbeing. 
	We identify and understand differences in the world, the customs and traditions set.
 We are aware everyone has the right to be respected and listened to. 
	We make our own choices, rewards and consequences.

 We know we are free, able to communicate our thoughts and feelings and are listened to. 

	We make decisions together. 
We have a voice, and we, will be heard. 

We can help influence and shape our communities decisions. 

	Curriculum 
Opportunities 
	PSHCE sessions 
RE sessions 
SEMH/ TIS sessions 
School Values 
Communication  sessions 
Pupil Parliament 
Celebrations of work

	Creating class rules, PSHCE sessions
Safety sessions 
Being a good citizen 
	School values 
Volunteering 
Weekly assemblies
School jobs
Skills builder days 
Class and school expectations 

	RE sessions 
PSHCE sessions
Community awareness days and celebrations 

	School Values,
PSHCE/ RE sessions
TIS / SITT sessions
Therapy input/ communication
Pupil voice 
Weekly celebration assemblies and class dojos 
	RE/ PSHCE sessions 
Pupil Parliament 
EHCP/ PLG targets/ goals and feedback 
Pupil views
questionnaires
Community work


  
Our school Values and British values links are included in our Trackit light behavioural recording programme, that enables all staff to support and promote additional knowledge and understanding of BRITISH Values in today’s society. 
 Termly wellbeing days, also support pupils with community awareness and charity organisations that support British Values/ SMSC and link to our PSHCE approach in school. 
Termly/ weekly assemblies support British Values through the areas listed above. 
Spiritual, Moral Social and Cultural Education at Nancealverne; SMSC aims and outcomes.
Within our school, we help shape and develop our pupil’s SMSC understanding through a variety of approaches. At times pupils, due to their needs and level of understanding are supported to engage and develop the fundamental skills needed to understand the expectations, concepts, and the world around them.  We endeavour to ensure all pupils within our setting are able to achieve the aims of SMSC within our setting in varied approaches and are very proud of their development and determination.
Our aims and outcomes are as follows and are not exhaustive: 
	Spiritual Development 

	Aims :
What do we want to achieve? 
	Outcomes:
What will it look like?  

	We want our children and young adults to: 

	· Be able to reflect on their own personal beliefs about the varied religions within our society today. 
· Be able to develop their own thoughts and ideas about life
· Show an interest and respect towards the varying thoughts and values of different people
· Know who to talk to and be confident to talk about and respect, different people’s values and faith
· Experience a sense of fascination and enjoyment about themselves and the world around them
· Use their communication, skills and creativity within their learning
· Be willing to reflect on their experiences in varied places, such as home, school and their community. 


	· Individuals will be supported through varied opportunities to develop the skills needed to express their own thoughts, feelings and opinions. 
· They will ask and answer questions about their own beliefs and that of others, such as;
 What makes me unique or special? What do I enjoy doing? What am I good at? What am I thankful for? How can I make a difference? 
· They will reflect on the similarities and differences between the varied religions, beliefs, practices and festivals. 
· Understand that we live in a cultural diverse county
· Individuals will be supported in the importance of demonstrating empathy and will demonstrate this as part of their values, with support where needed.
· Will be able to talk about the successes they have had and what they have enjoyed or disliked within their learning.  

	Strength and evidence 

	· General school culture: Pupils will share their own ideas and discuss or show their own beliefs, engaging positively with consideration when in discussions with others. 
· Educational visits, trips and workshops: Visits to local churches and chapels to celebrate Nativity, have a greater understanding of varied beliefs. Remembrance day reflection. 
· Theme days and events: Christmas Nativity and carol concert, Harvest celebrations and giving to the local food bank, St Piran’s day, Mazey Day.
· Collective worship and assemblies: weekly KS assemblies, linked to BV, daily class collective reflection time, during circle time sessions. Singing and celebration assemblies, linked to start of the week, readers and maths stars. Head teacher assemblies. Visitor assemblies linked to events in our communities and national awareness days. 
· Subject areas, some examples:  English: responses to literature, questioning own values against the stories read and focused themes for each term. Maths: Having fun with numbers, being enthusiastic with the perfection of maths and overcoming problems. Science: appreciating that we might not have all the answers and questioning the results. RE: Experiencing and questioning the stories, celebrations and differences within the world, exploring the spiritual practices of others and reflecting on our own lives




	Moral Development 

	Aims :
What do we want to achieve? 
	Outcomes:
What will it look like?  

	We want our children and young adults to: 

	·  know the difference between right and wrong and to use this in their own lives 
· understand the needs to rules and laws as boundaries
· understand behaviours have consequences
· understand and respect others in our society
· provide views about moral and ethical issues
· understand and appreciate others views and opinions on varied issues.


	· Communicate and discuss/ share ideas on moral issues, making links to previous learning and understanding.
· Communicate about the choices they have made and whether they were bad or good choices.
· Be involved in the rules and responsibilities and boundaries within their school lives
· Know and accept the rules of society 
· Explain and accept that other people’s views may differ from their own and understand why that might be the case. 

	Strength and evidence 

	· General school culture: Pupils promote the values and rules of the school, we celebrate when pupils demonstrate our values and parents are informed via Class Dojo. 
Parents and pupils sign a school agreement, linked to our school expectations and values. We promote a respectful school environment and ensure all individuals feel valued. 
Our computing offer ensures a safer use policy for all. 
All adults have read, agreed with and signed policies linked to code of conduct and safeguarding. 

· School Parliament: have improved pupil voice across the school, interviewed potential staff and aided Cornwall Council in appointing the new SEND lead for County Cornwall, via parliament interviews at County Hall. 
· Awareness of others: The pupils have raised money for charities, fundraisers for equipment and food linked to national disasters and people in need. 
· Theme days and awareness days: Black history month, world Ocean day, beach cleans, save the children, red nose day, safer internet day, sun awareness week, water safety, road safety week, anti -bullying week, harvest, remembrance services, world autism and downs syndrome day, children mental health week, comic relief and Penhaligon Friends bereavement memorial day. 
· Collective worship, celebrations and assemblies: weekly assemblies linked to celebration of success and school values. Star of the week awards. 
· Subject areas: Engaging in understanding about rights and wrongs, the consequences or our actions, through PSHCE sessions, circle time and literature. In RSE, the children will identify the varied relationships and gender identities, and today’s acceptance and celebration in to the different societal changes.  In maths the ethical implication of money and sharing equally, or not equally, how people gain /earn their money. Enabling individuals to explore and experience the natural world in science and how advances in science have demonstrated a range of good and bad ethical practices. In RE: pupils will explore morality rules and teachings and commandments, they will reflect on and questions the different beliefs within the world and explore the religious perspectives. In History, the pupils will identify the moral issues linked to historical events, and discuss how differently society acts today, reflect on both positive and negative influences linked history. 
· Protection of the environment and expectations of society in regards to personal responsibility.




	Social Development 

	Aims :
What do we want to achieve? (sometimes we will need support with these)
	Outcomes:
What will it look like?  

	When working with others, children, pupils, students: 
We listen carefully and take turns to speak
Share resources, equipment and toys
Demonstrate patience and remain calm, taking into consideration other people’s views
Celebrate the difference between us all
Respect personal space and boundaries
Work well and work together to resolve conflicts,
Children, Pupils and young adults: 
Will understand the concept of belonging to a family, religion or other group
Will join in with group activities, both in school and in the wider community
Will understand how to or who to go to in order to help resolve conflict
Will engage with the BV concepts and demonstrate these in an approach that meets their needs
Show mutual respect and tolerance of people
Are developing their skills and attitudes to help them participate in and contribute positively in life and in modern Britain.

	Children, Pupils and young adults will: 
Work well in pairs
Have excellent social skills and be supported where needed to develop these skills have numerous opportunities to be exposed to and to discuss a variety of views linked to the world and views around them.
Have a strong sense of belonging in our school and community
Regularly discuss and communicate the concept of belonging, including sharing what they belong to
Take part in democratic voting, such as school parliament or intended activities
Are exposed to a range of multicultural curriculum opportunities to further enhance understanding and celebration
Be given opportunities to apply their skills and develop attitudes to help them become the responsible citizen in modern Britain 

	Strength and evidence 

	General/ school culture: 
· All pupils attend school assemblies, this is either run as KS or whole school
· Pupils share the playground and school field
· Pupils eat in the school hall or in class groupings in the classroom
· Whole school celebrate events and successes together
Educational visits and workshops: 
· Termly wellbeing days, pupils choose activities linked to activities they enjoy
· Science dome
· Visitor assemblies
· Music performances by external performers
· Minack workshops
· Whole school trips linked to the Rotarian club
Theme days: 
· Mental health and wellbeing days
· Skills builder days
· Art exhibitions
· St Pirans, Mazey day
· Summer and winter fayres
· Christmas fayres
· Leavers assembly
· Prom 
· Sports day
· Summer reading challenge
Collective worship: 
· Music assembly
· Celebration assembly
· Theme day assemblies linked to National and local events
Subject areas: 
English: hearing and reading a range of literature linked to relationships eg; family, friendship and school, writing letters to important people, creating leaflets, and posters linked to community services and events. Development of communication skills and working together on a group task. 
Exploration of gender issues through varied literature, exploring the new PSHCE books in the library. Understanding the concept of debate through class activities and through social issues. 
Maths: pupils developing skills to support financial awareness and responsibility, playing maths games, turn taking and social interaction skills. Collecting data linked to groups and activities.
Science: using science to explain how we need to keep safe, the advantages of medical advances and processes in energy and the environmental concerns linked to society.
RE: understanding the qualities of a social and civilised society, identifying and understanding respect and tolerance for others and respecting beliefs and social norms. 
History: understanding the changes in society and links to the rights of children in early times and the changes apparent in today’s society. 
PSHCE/ RSE: supporting pupils in engaging in transitions and understanding family trees and the history of their family. Creating opportunities for learners to take a lead role in decision-making and their learning. To encourage leadership and responsibility, to develop self-esteem and communication skills. 




	Cultural Development 

	Aims :
What do we want to achieve? 
	Outcomes:
What will it look like?  

	We want our children and young adults to: 

	Understand and appreciate the wide range of cultural influences that have shaped their own heritage
Celebrate the different cultures in the school and within their society
develop understanding of our British Values and what it entails
Participate and respond positively to artistic, musical, sporting and cultural opportunities.
Show an interest in the cultural diversity, explore the varied faiths and show respect in improving their understanding of these. 
Identify, understand and value what we share in common across cultural, religious, ethnic and socio-economic communities. 
Are able to understand, accept, respect and celebrate diversity, within society today. 



	·  Pupils will be given opportunities to learn the variety of different cultures, which have had an impact of their own or other people’s lives
· Are given a range of opportunities to learn about the range of cultures within their own school, the wider community and the wider world.
· Pupils will learn about the British Parliament and democratic system
· Pupils will take part in celebrations, linked to different faiths and cultural backgrounds
· During RE session opportunity to discuss and learn about the varied beliefs, faiths and celebrations linked to the focus religion.
· Understand the importance of treating everyone fairly and equally and to demonstrate positive attitudes to all people, no matter what background, faith or diversity. 
· To be educated and not be involved in any homophobic, racist, sexist or abusive behaviours towards any individual within school or wider community.
· To understand the concept of protected characteristics and how they are important to all. 

	Strength and evidence 

	General/ school culture; 
· Our environment and sessional topics celebrate places around the world and link to varied cultures and religious beliefs. 
· Pupils are tolerant of each other and celebrate differences and similarities they have with each other. 
· We as a school embrace difference and the uniqueness of each other.
· Anti-bullying and positive approaches to behaviours and values within the school empowers individuals to be themselves and celebrate this
Educational visits and workshops: 
· visits to local churches and social spaces
· music, art and dance workshops in school to better promote varied cultures in the local community
Theme days and events: 
· Black History Month, World Ocean Day, World book day, Children in Need, Save the Children, Macmillan coffee morning
Collective worship: 
· Weekly assemblies and class reflection time ensure time is spent with each other, 
· Daily Newsround sessions: to support and promote greater knowledge and understanding of the world events and key celebrations around the world.
· All differences are celebrated in class via circle time and class reflections
Subject areas:
English: 
· Hearing, reading and watching a varied range of stories, poems and visual content, linked to cultural diversity and traditions.
· Exploring a range of creation stories
· Using different stimuli such as; art, music, drama, clay to explore cultures and religious stories and events
· Developing awareness of equality and other issues in literature
Science: 
Understanding how scientific advances from around the world have affected our lives, such as Hindu, Egyptian and Muslim traditions. 
History: Exploring historical events within our society and heritage, such as Cornish mining, British royalty and significant national events: WW1 and WW2 and the importance of remembrance.
RE: Exploring similarities and differences between faiths and cultures through artefacts, stories and other sources to help develop understanding and respect for the different backgrounds, faiths and cultural diversity. 
PSHCE/ RSE: 
Understanding different friendships, families and how different cultures live together and lead their lives. The impacts our family and friends have on us. 










PSHCE/ RHE/ RSHE Safeguarding links using updated KCSIE. 








Curriculum offer: 
offer taken and adapted from PSHCE Association to suit our pupils in a bespoke apporach. 
linked to different areas of the curriculum, so included E safety, medicine safety , drug awareness and mental health and wellbeing.  Staff baselining pupils at each start of school year then termly assessment and links to IEPS/ PSHCE curriculum. 
Specific days in WSC to promote awareness and link to outside professionals that can further support staff and pupils.  
use of resources from Brook, NSPCC, MHA support. CAMHS, CHIN, TAC, Equine therapies, including rebound therapy.
Mental health first aider and bereavement champion : CW , regular training and updates 
wellbeing champions and school Parliament links. 
 







Mental health and wellbeing: 
TIS and Wellbeing sessions interweaved into curriculum offer. 
Consent. Substance abuse: trusted adults, medications. 
Motional tool used to suuport baseline of need for pupils. shared with staff in classes. 
Awareness days in WSC. 
PSHCE links to MHA with wellbeing IEPS being introduced. 
School Parliement training attended to become wellbeing champions. 



 






E SAFETY: 
Primary: introduction of E safety, prevention of risk taking. what ICT can do, to help communicate and how that can become a worry/ risk. apropriate and innapropriate online links/ tools.
Think you know,  developmental age appropriate 
Secondary, + 
Explanation of and recap of E safety, risk taking behaviours linked to apps  and identifying  and understanding risks when using ICT, including sharing of personal information and images/ videos. Potential Grooming.
Think you know and CEOP 











New staff/ pupils:  To be supported in understanding/ awareness and development of such curriculums that link to safe guarding and the language used to support and understand individuals in each class/ KS . 
staff policies and prceedures. 
CPOMS, use by all staff 
Wellbeing IEPS for pupils whom staff have additonal concerns over.
Introduction of new safeguarding governors>  
Becky: in to support pupils health awareness but also health and wellbeing workshops for staff.








As a school identifcation on places in school that could be potential areas of concern, linked to POPA .  Toilets, playground , Reading room, pool area etc. 
staff aware of the pinch points and ensuring staff are available for those areas when pupils are there. 
Peer on peer abuse: Early prevention and awareness, identifying what they can do and who to tell.  
Primary: Friends and anti bullying. Feelings of safety and knowing who can help/ seeking help.  Naming the language required to report.  Consent 
Secondary:  Influential relationships,( positive and negative)  reporting/ personal safety in community, including county lines. , ( persuasion/ abuse of trust/ CONSENT)
Services available to young individuals. 
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